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forew
ord

T
he W

ashington S
tate P

lan for V
ocational E

ducation lists five
m

ajor goals for voca:anal education. T
he first of these goals is to

"assure every person the opportunity to m
ake m

eaningful career
choices".

In an effort to assist all concerned in reaching this goal, staff
m

em
bers of the C

oordinating C
ouncil for O

ccupational E
ducation

have identified a set of standards that could lead to quality career
guidance program

s.

T
his booklet should be view

ed as a starting point from
 w

hich you
m

ay develop your standards rather than the
standards docum

ent.

T
he staff of the C

oordinating C
ouncil for O

ccupational E
duca-

,tion is engaged in an on-going effort to further identify and re-
fine indicators of quality career guidance program

s that m
eet the

.needs of the citizens of W
ashington S

tate.

;tit



de
charge

T
he W

ashington S
tate A

dvisory C
ouncil

on V
ocational E

ducation in their S
econd R

e-
port, P

art 1, 1971, recom
m

ended that a sys-
tem

s approach be developed to insure im
-

provem
ent of career counseling in public

schools. T
he report states:

T
he A

dvisory C
ouncil believes that there

is no sim
ple solution to im

provem
ent of

career counseling in our schools. T
oo often

critics have targeted those bearing the title
of "counselor" or "adviser." T

he C
ouncil,

therefore, recom
m

ends a carefully planned
and coordinated approach to counseling
im

provem
ent em

phasizing the inherent re-
eponsibility of all educators to counsel and
including:

a. T
he G

overnor appointing a task force
to study the effectiveness of career coun-
seling in our com

m
on school system

, to
report findings and to m

ake recom
m

en-
dations for im

provem
ent arising from

 the
study.
T

he task force, basically, should include
representatives from

 the C
oordinating

C
ouncil for O

ccupational E
ducation; the

S
uperintendent of P

ublic- Instruction, ci
.school of education from

 one d`f. the
S

tate;s lour-year institutions O
f',higher

: education,; and rtliecgeneral',piiblic.

b. T
he inclusion w

ithin the certification re-
quirem

ents of all teachers of at least one
substantive course in orientation to the
"w

orld'of w
ork," and at least one course

in the, developm
ent of C

ounseling skills.

c. T
he developm

ent of guidelines to assist
our schools, com

m
unity colleges, busi-

ness,, industry. and agriculture in provid-
ing la students m

eaningful program
s of

job exposure, inform
ation of job availa-

bility and placem
ent liaison w

ith local
em

ployers.

d. Im
prove the existing, or design a new

,
vocational graduate follow

-up system
 to

insure accurate statew
ide graduate in-

form
ation and sufficient flexibility to ful-

fill counseling and program
 needs of lo-

cal training centers.

In response to both the recom
m

endations
of theW

ashington S
tate A

dvisory C
ouncil on

V
ocational E

ducation and to needs identi-
fied by staff of the C

ouncil for O
ccupational

E
ducatian, a "blue ribbon" com

m
ittee w

as
established. O

f the above recom
m

endations,
the com

m
ittee focused on recom

m
endations

"a", "c" and "d".
T

he purpose of the com
m

ittee w
as there-

fore to identify com
ponents of a quality

career guidance, counseling and placem
ent

program
 and to m

ake recom
m

endations
w

hich can be im
plem

ented in the schools
of W

ashington S
tate. T

he A
ppendix lists

the cornriiittee m
em

bers and the aaencies,
'institutiO

n,s,, associations, or schools they
're'presented!.
.

de
need

E
xpanded and im

proved com
vre-

hensive career guidance, counsel-
ing and placem

ent

In S
eptem

ber 1972, at the F
ifth A

nnual
N

ational Leadership D
evelopm

ent S
em

inar
for S

tate D
irectors of V

ocational E
ducation,

D
r. N

orm
an G

ysbers, P
rofessor of E

duca-
tion at the U

niversity of M
issouri, said:

".
.

. V
ocational guidance, once under-

stood as a som
ew

hat sim
ple process of

m
atching people to jobs;

now
 under-

stood in the context of the com
plex proc-s'a

ess know
n as career developm

ent. W
e

realize that in the past w
e have under-

estim
ated the resources needed to effec-

tively develop and m
anage program

s of
career guidance to enhance and prom

oter
career developm

ent. W
e now

 realize it
m

ust be treated as a m
ajor educational

goal."

C
areer developm

ent m
ust be.

treated as a m
ajor education-

al goal.
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.

In explaining that career developm
ent oc-

curs throughout
the life span, G

ysbers em
-

phasized that "effective program
s

of career
guidance begin in the elem

entary
school

and continue through the adult years.
W

hen
view

ed in this m
anner, career guidance

is

in the m
ainstream

 of education
and is not

sim
ply a collection of ancillary

services."

G
ysbers, addressing

him
self to a nation-

al concern, could w
ell have been addressing

those com
m

ents to the needs of the S
tate

of
W

ashington. E
ducators across

the S
tate have

been vitally concerned w
ith the problem

s
of

trying to develop career guidance program
s

that are sequentially organized from
kinder-

garten through grade tw
elve, provide

guid-
ance, counseling,

and inform
ation that en-

hance the career developm
ent of each stu-

dent, are not dependent upon volatile
fund-

ing, are incorporated into
the m

ainstream
 of

education, ;Ind are experientially
oriented.

A
n expression of need, nationally, is ex-

em
plified by E

li G
inzberg in

the F
ebruary

1972 issue of M
anpow

er M
agazine, pub.

lished by the U
.S

. D
epartm

ent of Labor. H
e

indicates
that

the counseling
profession

should be doing a better job of helping
youth m

ake the often
difficult transition

from
 school-to-w

ork.

G
inzberg suggests specifically that the

follow
ing steps be taken by the counseling

profession:

A
bandon the psychotherapeutic focus

and concentrate
on

educational and
career guidance.

C
oordinate

counseling
services

to
other kinds of client support. T

he coun-
selor m

ust be able to deliver specific help,
for exam

ple, to students w
ho require re-

m
edial educational

oppoitunities. S
tu-

dents w
ho need such specific assistance

as rem
edial education, help in entering

an occupational training program
, or help

in finding em
ploym

ent "look upon gen-
eral advice as w

orthless."

R
eform

 counselor training to em
pha-

size the "w
orld of w

ork", supervised
field experiences, and w

ays to utilize all
com

m
unity resources

in behalf of the
student.

T
hough counseling m

ay not be as
psychotherapeutic focused as G

inzberg
suggests, it is generally recognized

that
a great need exists to develop a com

-
prehensive career guidonce, counseling
and placem

ent program
 as an integral

part of the public school setting. H
ow

-
ever, there are som

e indications
that each

school district evolves its ow
n program

,
if at all, w

hich is designed and carried
out relatively independent of other pro-
gram

s w
ithin the state and

the nation.



F
urtherm

ore, recent w
ritings and .publita-

."

M
ons, such as a June 1973:article by,john
F

eirer,, E
xecutive s, E

ditor of-..10ustria!",.'E
c16.6

- :C
ation states lihatO

rice
gated

'
`

'
various

ous occupations -an,
as,ass 6 .sse a.

h s capabilities he serclarri!knO
W

S
--nitith;.O

f.
local dkpartO

nities-, for further training, tob
opportunities, nor

w
ho

can
etp him

 find

1,0

1.
.

-program
 -have not -lived up to

their prangs.-
counselors generally

do not `islitio a deciS
iV

e rO
l. in the -career

plans of stud.nts
. -they- (coup-M

ors)
sp.nd:rnastO

fth.1r iiiniit,it,tsisting col-
iegii-bounifsturlints,diO

ling w
ith disci-

,O
dM

Inisterin
sts._

'F
ew

 .havii the knO
w

ledge,,-.the -tim
e or

thoopP
O

rtU
nity,tO

 hilP
,Itudents select oc-

cupations.and,m
aice, deeisions regarding

long-terM
 goals."

C
hanges in the -direction and focus of

career counseling are advocated from
 m

any-';
sources, both ,statew

ide and nationally.

A
n earlier report to the C

oordinating'
C

ouncil for O
ccupational E

ducation (M
c-

C
loskey et al., -S

cim
e M

ajor F
actors for C

on-
sideration in the F

orm
ulation of V

ocational;
T

echnical E
ducation P

olicy and P
lans", F

eb-
ruary, 1971) pointed 'out:

II
the grow

ing, need for m
ore effec-

tiv com
binations of instruction and coun-

.1O
ling..E

X
perienco is, dem

onstrating that
.sim

P
ly-m

O
king:_initrU

ctio0 tniallabl does
not alO

noonablo-P
upils to recognize Its

hanO
tits-,tothani,nor -,m

otivcite them
 to

T
his Is es=

socially.troo of ,youth ffying-in:rurai areas
O

hil:;iiiliein-,iiiighbO
rhO

O
di",'W

heM
' their

.perisiptions:-of opportunities and ,nod,
1.i.*;i411!iic,±

04V
",110±

!faitt!501t,O
ctf*.fi,h

O
V

O
ccupci-

'-
tion*-that;eietU

allY
,O

icisti11

G
uidance em

phasis is often upon
the college bound student.

.
.

,



instruction alone does not alw
ays

m
otivate. students.

'

is

E
ven m

ore
a report published

by the V
ancouver P

ublic S
chool

D
istrict

titled "June 1973 R
eport, G

uidance S
ystem

D
evelopm

ent P
roject w

ith a S
pecial F

ocus
on C

areer G
uidance

in
the V

ancouver
(W

ashington) P
ublic S

chools", recom
m

ended
that im

plem
entation of the fo!low

ing item
s

can provide greater effectiveness in the area
of C

areer G
uidance:

D
evelop a practical know

ledge about
local em

ploym
ent opportunities.

E
ncourage local em

ploym
ent oppor-

tunities and encourage realistic and ob-
jective hiring criteria by em

ployers.

B
ecom

e m
ore active in the integration

of career inform
ation into the classroom

experience.
E

ffect a coordinated effort.

A
void the establishm

ent of a dual
and com

peting system
 of guidance in our

schools.

A
rrange for the form

ation of guidance
w

orkshops.

E
ncourage adm

inistrators to include
counselors

in curriculum
 planning and

provide them
 w

ith tim
e to w

ork m
ore

closely w
ith teachers in integrating career

inform
ation into the classroom

 experi-
ence.

a

P
rovide guidance w

orkshops for class-
room

 teachers.

P
rovide school board m

em
bers, par-

ents and district adm
inistrators, w

hose
usual function does not place them

 in a
position to learn of the expected respon-
sibilities of the school counselor, w

ith
com

plete outlines of guidance duties and
responsibilities.

S
trengthen the guidance process in the

elem
entary schools and m

ake it a part of
the total K

-12 program
. Initiate a thor-

ough study of guidance practices and
policies of the district elem

entary pro-
gram

.



T
eachers, should be, encouraged

to integrate career 'inform
ation

into, the -cicissrO
O

M
.,',:eX

piiiienC
e.,

, .T
he foregoing concerns and recom

m
en-

dations point out the dire need for a com
-

prehensive w
ell-planned assessm

ent of ca-
reer guidance, counseling and placem

ent
program

s in the S
tate. A

nd concurrently such
findings w

ould necessitate the subsequent
developm

ent of dynam
ic and effective ca-

reer guidance, counseling, and placem
ent

program
s in every school and com

m
unity

college district.

G
reatly expanded and im

.
proved career guidance, counsel-
ing and placem

ent program
s in

the S
tate of W

ashington m
ust

therefore receive. top priority.

com
m

ittee actiorm

C
areer guidance and counseling w

as de-
fined by the com

m
ittee as "the activities and

process of helping each individual develop
and accept an accurate and integrated pic-
ture of him

self and his role in the w
orld of

w
ork, test this concept against reality, and

convert it into behaviors w
hich are satisfy-

ing to him
 and contributory to society."

S
uch a definition im

plies that the w
ork ele-

m
ent is an integral part of the individual's

total life style.

T
he definition, then, becom

es the purpose
of career guidance and counseling pro-
gram

s.

T
he com

m
ittee focused its attention on

the follow
ing tw

o m
ajor questions:

W
hat are the career counseling indi-

cators of quality that w
ould be included

In a program
 to accom

plish that defined
purpose?

H
ow

 effectively are the various school
districts and com

m
unity colleges in the

S
tate

im
plem

entin'
career

guidance,
counseling and placer,...4 progam

s to ac-
com

plish that defined t..,..,rpose?

In pursuit of these questions the com
m

it-
tee engaged in the follow

ing activities.

A
 careful review

 of career developm
ent

m
aterials including recent research, defi-

nitions and current practices.

A
 study of the career developm

ent
m

odels being tested by the N
ational In-

stitute of E
ducation and other educational C

O
and research institutions.

T
he utilization of expert consultants in

career education such as D
r. F

rank W
ell-

m
an of the U

niversity of M
issouri w

ho
provided assistance

in
developing an

evaluation rationale and consideration of
m

easuring strategies and instrum
ents.

C
om

m
ittee action and deliberation.

S
ince the com

m
ittee represented consider-

able expertise related to career develop.
m

ent and counseling it often w
orked to-

w
ard creating strategies, instrum

entation
and m

odels.

A
 synthesis of m

aterials and ideas
com

piled and review
ed by the total com

-
m

ittee..



C
areer guidance, counseling and

placem
ent program

s
Indicators of quality

C
areer D

evelopm
ent and the resulting

decisions are lifelong processes. A
 career

guidance, counseling and placem
ent pro-

gram
 should focus upon the fam

ily life,
com

m
unity life, educational life, and the

leisure life of the individual as w
ell' as up-

on the w
ork life. T

he career guidance, coun-
seling and placem

ent program
 is

interre-
lated to other program

s w
ithin the school

and com
m

unity and im
plies clearly defined

objectives and accountability procedures.

C
onsideration w

as given to a variety of
variables and m

odels that m
ight be used in

the assessm
ent of the effectiveness of exist-

ing career guidance, counseling and place-
m

ent program
s. S

uch variables m
ight also

be utilized in the developm
ent of a state-

w
ide career guidance, counseling and place-

m
ent m

odel.

C
areer developm

ent and the re-
sulting

decisions
are

lifelong
processes.



D
eterm

ination w
as m

ade that the follow
-

ing assum
ptions should be considered w

hen
establishing indicators of quality upon
w

hich a career guidance, counseling and
placem

ent m
odel could be developed and

evaluated.

1. C
areer

guidance,
counseling

and
placem

ent program
s should be an integral

part of the educational program
 from

 kin-
dergarten through grade 14.

2. C
areer

guidance,
counseling

and
placem

ent program
s should involve the total

com
m

unity; the schools, business, labor, in-
dustry, and parents.

3. C
areer

guidance,
counseling

and
placem

ent program
s should recognize the

classroom
 teacher as a key person in the

program
.

4. C
areer

guidance,
counseling

and
placem

ent program
s should provide occu-

pational inform
ation, counseling, and direct

field experiences to:

a. A
ssist the student to be aw

are of occu
pations that are currently available,

b. W
hat the requirem

ents are for entry
into those careers,

c. A
ssist students to becom

e aw
are of

em
ploym

ent patterns that are projected
for the future,

d. H
elp students know

 w
hat opportuni-

ties for advancem
ent and/or re-direction

are available through various entry level
jobs,
e. H

elp students to be aw
are of w

hat is
likely to happen to specific occupations
and broad fields of em

ploym
ent,

f. A
ssist students to understand that al-

ternatives are available if a given job
becom

es obsolete, and,

g. H
elp students to know

 how
 to apply

for and/or select a career rather than to
sim

ply find em
ploym

ent w
herever a job

happens 'to becom
e available.

5. A
 career guidance, counseling and

placem
ent program

 should assist the stu-
dent to m

ore fully understand him
self and

his:

a. A
bilities

b. Interests
c. M

otivations
d. S

trengths and w
eaknesses

1. P
ersonal

2. S
ocial

3. E
m

otional
4. P

hysical
5. Intellectual
6. F

inancial

6. A
 career guidance, counseling and

placem
ent program

 should help each stu-
dent to develop a broad understanding of
the "w

orld of w
ork.- T

he student should be
cognizant of alternatives and aw

are of his
choice.

7. A
 career guidance, counseling and

placem
ent program

 should assist the stu-
dent to w

ork efficiently, effectively, and
co

operatively w
ith others.

C
areer guidance recognizes the

classroom
 teacher as a key

per-
son.

±



8. A
 career guidance, counseling and

placem
ent program

 should
facilitate the

transition from
 school to em

ploym
ent at the

entry level, to specialized training program
s,

or into higher education. T
he program

, at
any point, should have the student prepared
for the "next step", i.e., placem

ent,

a. U
pon graduation from

 high school,
or

b. U
pon term

ination from
 school prior

to graduation.

9. A
 career guidance, counseling and

placem
ent program

 should equip each stu-
dent to cope w

ith technological change and
job im

perm
anence.

10. A
 career guidance, counseling and

'placem
ent program

 should develop de-
cision-m

aking skills w
ithin the student.

W
ith these assum

ptions
in m

ind, the
T

ask `arse S
teering C

om
m

ittee sugges-
..that the follow

ing,career guidance, couns,
.O

rid placem
ent elem

ents be considered
,1;iftjprixjrarti deyelopm

ent%
and evaluation.

P
rovision should be m

ade for guidance w
orkshops

forclassroom
 teachers.



E
lem

ents of a quality
career guidance, counseling and
placem

ent program

E
lm

er. #1.
P

rogram
 P

lanning and
D

evelopm
ent

1.1 P
hilosophy, assum

ptions and con-
ceptual foundations

Y
E

S
 N

O
1.11

1.12

1.13

1.14

1.2 Initial

0 1.21

0 1.22

1.23

D
oes the program

 have a
stated philosophy?
W

as the philosophical state-
m

ent developed prior to 1968?
A

re program
 assum

ptions tied
to a theoretical foundation?
Is the program

 built on per-
form

ance objectives in term
s

of both process and outcom
e?

needs assessm
ent

C
an the program

 planning
team

 be identified?
W

ere com
m

unity attitudes
and expectations tow

ard
career guidance, counseling
and placem

ent program
s

assessed?
W

ere educators' attitudes
and 'expectations tow

ard
career guidance, counseling
and placem

ent' program
s

assessed?

E
lem

ent #2.
O

rganization and
A

dm
inistration

2.1 O
rganizational structure or pattern

Y
E

S
 N

O
2.11

C
an the type of organiza-

tional m
odel im

plem
ented be

identified?
2.12 C

an lines
of responsibility,

authority and accountability
be identified?

2.13 C
an lines of com

m
unication

w
ithin the operational staff be

described?

2.2 M
anagem

ent style
2.21 C

an the m
anagem

ent style be
identified?

2.3 F
unding and allocation patterns
2.31 C

an the funding needs be
identified?

2.32 C
an responsibility for resource,

ailocations be identified?
2.33 C

an
tasks

assignm
ents

be
identified?

2.4 F
acilities, equipm

ent and m
aterials

2.41 C
an facilities, equipm

ent' and
m

aterials be described?
2.42 C

an the age and condition of
the above be described?

2.43 C
an the type and num

bevoi
clerical support staff be .cle
scribed?



E
lem

ent #3.
S

taffing

3.1
P

re-entry training and experience

Y
E

S
 N

O
0 3.11

D
o prerequisites exist for all

levels of staff w
orking in the

career guidance, counseling
and placem

ent program
, in-

cluding
professional,

peer,
clerical and volunteer?

3.12 D
o the recruitm

ent procedures
exist for securing trained staff
at all levels?
D

oes
the

recruitm
ent

pro-
cedure reflect program

 needs?
'0

3.13

E
lem

ent #4.
P

rogram
 O

perations

4.1 S
cope, sequence and distribution

Y
E

S
 N

O
4.11

Is the program
 im

plem
ented

at .all grade levels?
4.12 D

oes the program
 effectively

im
pact all students, including

special needs of special
or

unique student populations?
4.13 A

re career developm
ent ac-

tivities arranged in a devel-
opm

ental sequence?

4.2 P
atterns of program

 articulation,
com

m
unications and

i nt era ct io n
w

ithin the school system
4.21

Is there articulation and inter-
action w

ith the total curricu-
lum

?
4.22 Is the program

 interpreted to
the total school com

m
unity?

4.23 Is
the program

 articulated
w

ith
supporting

program
,

e.g., school psychology, spe-
cial education?

0 4.24 Is
the

program
articulated

across the grade levels?
4.25 A

re
inter-program

referrals
w

ithin the school system
 fa.

cilitated?

4.3 A
rticulation, coordination and liaison

betw
een the school and com

m
unity

system
s

4.31

4.32

0
4.33

Is
the

program
articulated

w
ith com

m
unity agencies?

Is use m
ade of outside referral

agencies?
Is feedback elicited from

 com
-

m
unity agencies and utilized?

4.4 S
trategies for program

 change and
revision

4.41

4.42

4.43

A
re m

ethods for im
plem

ent-
ing needed program

 revision
identified?
Is the basis for program

 re-
vision continuous, annual or
otherw

ise identified?
A

re revisions future oriented,
i.e., anticipatory rather than
reactive?

E
lem

ent #5.
E

valuation

5.1 C
ontinuing needs assessm

ent and
evaluation

Y
E

S
 N

O
5.1)

A
re needs

assessed
on

a

continuing basis?
5.12

Is data m
aintained w

ith w
hich

to assess needs?
5.13

5.14

O
 0 5.15

C
an sources of feedback in-

form
ation and data used to

evaluate local program
s be

identified?
C

an type and sophistication
of program

 evaluation and
research m

odels be identified')
Is there articulation, w

ith plan.
ning and developm

ent phases
of the program

?



C
om

m
ittee linclinv

E
ach school district and com

-
m

unity college evaluates th, effective-
ness of its career guidance, counseling
and placem

ent program
 on its ow

n
term

s.
E

ach school district and com
-

m
unity college has its ow

n philosophy
and program

 for career guidance,
counseling and placem

ent.

C
om

m
ittee

conc /usionS

T
here is no statew

ide evalu-
ation system

 for determ
ining the ef-

fectiveness of career guidance, coun-
seling and placem

ent program
s.

T
here are no statew

ide cri-
teria for developing and im

plem
ent-

ing career guidance, counseling and
placem

ent program
s.

or,
I

C
om

m
ittee recom

m
enciatiow

T
he T

ask F
orce C

om
m

ittee recom
m

ends that the
S

tate C
oordinating C

ouncil for O
ccupational E

ducation, the
S

tate S
uperintendent of P

ublic Instruction, and the S
tate

B
oard for C

om
m

unity C
ollege E

ducation im
plem

ent the
follow

ing:D
evelop and test a statew

ide m
odel for a quality

career guidance, counseling, and placem
ent program

.
D

evelop statew
ide guidelines for evaluating ex-

isting career guidance, counseling and placem
ent program

s
against statew

ide indicators of quality.
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